
How do we 
bridge the GAP?



1. From 
Physical to 

Digital

2. From 
Standards to 

Habits

3. From 
Compliance to 

Play

4. From 
Schools to 

Communities

5. From 
Reaction to 
Interaction

6. From 
Isolation to 

Connectivism

7. From 
Privacy to 

Transparency

Shifts in Learning today



Physical – Digital = consumption, comprehension, curation of 
digital media

Standards – Habits = from purely academic standards to 
critical thinking, personalized 21st century learning

Compliance – Play = Self-directed learning is the core of 
future learning

Schools – Communities = It takes a village

Reaction – Interaction  = Game based learning (simulations, 
social gaming, digital literacy

Isolation- Connectivism = connected learning experiences 
leverage the potential of interdependence

Privacy – Transparency = the natural consequence of digital 
and social media



The bottom line…

Rapidly changing work environments…
Growth of knowledge…
What are we teaching them?
Do they have the skills to be successful?

65% of today's grade school kids will end 

up at jobs that haven’t been invented yet  

United States Department of Labour: Futurework - Trends and Challenges for Work in the 21st Century



How do we 
bridge the 
GAP? Bottom-up

Top-down

Interactive

Three models/ 
theories on 
Reading Skills



How do we 
improve 
Reading?

Reading 
skills

Reading 
Strategies

Compre-
hension

Strategies

Develop:

Optic-Motor skills

Perceptual skills

Cognitive skills

Reading Strategies

Comprehension strategies



How do we grow a tree?

From a very small seed!



Let’s take a look at the different areas of Reading skills: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

READING COMPREHENSION 

LANGUAGE 

COMPREHENSION 
DECODING 

BACKGROUND LINGUISTIC 

Phonology Semantics Syntax 

Letter 

knowledge 

Alphabetic 

Principle 

Phoneme 

Awareness 

Concepts about 

Print 

CIPHER 

KNOWLEDGE 

LEXICAL 

KNOWLEDGE 

What does this imply?

w w w . l e c t o r s a . c o mFramework for Reading Skills



Strategies

What is that Word?

Preview?Asking questions?

KWL Strategy?

Evaluating 
and Reflecting?

Contextualising?

Outline and summarize?Comparing and 
Contrasting?



Development included in the system

Perceptual
Visual Accuracy, 
Efficiency, 
Memory
Sight words
Phrase reading
Reading fluency
Reading speed
Memory
Comprehension

AND



Worksheets for Level 2 – 13

Read2Learn for Advanced skills

I can Improve my Reading for Mommy and Me

Downloadable Worksheets 
at Lesson 5, 10, 15

Grade R 
Preparation 
Workbook 

and Teacher 
Guide

Level 1 
Learn to 

Read 
Workbook

Level 3 
Second 

Language 
Workbook

Level 2 
Phoneme 

Awareness 
Work cards 
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New 
developments 
on LAB

After the break: 
Daleen



w w w . l e c t o r s a . c o m





http://www.sedl.org/reading/framework/assessment.html



Visual Skills Development

• These are problems that interfere with an 
individual's ability to clearly and comfortably gather 
information through the visual system over long 
periods of time. 

• Types of Visual problems
• Optical Problems such as

• myopia (near-sightedness)
• hyperopia (farsightedness)
• astigmatism

• Binocular vision (eye teaming) problems
• Accommodative (eye focusing) problems
• Ocular motility (eye tracking) disorders



Eye Tracking (Oculomotor)
This skill permits easy shifting of the eyes along a line of print, a rapid and accurate return to 
the next line, and quick and accurate shifts between desk and chalkboard, or from one 
distance to another. Inadequate eye movement control may cause you to lose your place 
while reading, have difficulty copying from the blackboard, and skip or omit small words.

Eye Focusing (Accommodation)
This skill allows rapid and accurate shifts with instantaneous clarity from one distance to 
another, such as that from desk to chalkboard. It also permits you to maintain clear focus at 
the normal reading distance. Symptoms of a focusing problem may include blurred vision 
while reading, inability to clear vision at distance after reading, and fatigue or headaches 
while reading.

Eye Teaming (Binocular Vision)
In order for you to have comfortable vision the two eyes must work together in a very precise 
and coordinated fashion. If this does not occur, it may result in double vision, frequent loss of 
place when reading, headaches or eyestrain, and inability to sustain at a visual task for any 
prolonged time. There are several different types of eye-teaming problems that can occur. In 
one form, one eye may turn in or out intermittently or even all the time. A more common 
form of eye-teaming problem occurs when the eyes have a tendency to turn in, out, up, or 
down and the ability to compensate for this tendency is inadequate.



STEVEN SCHWARTZ  (1984)    w w w . l e c t o r s a . c o mReading Action Model:



How do we read?

IMPORTANT TERMINOLOGY:

 FIXATION: each eye stop

 REGRESSION: re-reading of words and/ or letters

 EYE SPAN/ SPAN OF RECOGNITION:  amount of words recognized when eye stops

 DURATION OF FIXATION:  time of each fixation

 READING SPEED:  measured in words per minute

 COMPREHENSION:  understanding content on various cognitive levels

Reading is a complex, integrated 

action. Each of the physical
components that are a part of 

the learners’ interaction with the 

reading task is so integrated, 

that it is difficult, if not 
impossible to distinguish 
between them. 
Physical, psychological, 
emotional and environment 
factors are  woven together in 
this cause. At any given time 
one or more of these aspects or 
challenges can have an 
influence on a readers’ reading 
ability

w w w . l e c t o r s a . c o m



Reading comprehension

• The ability to construct meaning from written 
representations of language.

• The most common reading comprehension assessment 
involves asking a child to read a passage of text that is 
levelled appropriately for the child, and then asking 
some explicit, detailed questions about the content of 
the text.

• Reading comprehension should not be confused with 
reading accuracy.

• A reading comprehension test is most accurate if the 
child is not reading for an audience.



Language comprehension

• The ability to understand speech

• Two areas = Background knowledge and Linguistic 
skills

• With language comprehension assessment, 
however, the child should not be expected to read 
any text. Everything from the instructions to the 
comprehension questions should be presented 
verbally to the child.



Background knowledge

• This refers to a measure of the 
child’s relevant background knowledge, and by 
"relevant" we mean "related to the task at hand." 
For example, if a child is expected to listen to and 
understand the story Charlotte’s Web, the child 
should have some background knowledge about 
farm animals and spiders.

• Ask questions: What do I know about this? Have I 
seen this before? Etc.



Linguistic knowledge

• Linguistic Knowledge is the synthesis of three more 
basic cognitive elements -- phonology, semantics, 
and syntax. Linguistic knowledge is more than the 
sum of its parts, but it does not lend itself to 
explicit assessment.

• A child may have a grasp on the more basic 
cognitive elements, but still have trouble blending 
these elements together into a stable linguistic 
structure.



Phonology

• To hear, distinguish and categorize sounds.
• The most common assessment for phonology involves 

discriminating between two words that sound similar. 
In this assessment, the child is asked to listen to the 
teacher say pairs of words and decide if they are the 
same word repeated twice (which sometimes, they 
should be), or if they are different words.

• Also, when pairs of different words are presented, the 
location of the difference within the words should be 
varied (Sometimes the difference should be at the 
beginning, as in RHYME-LIME sometimes in the middle, 
as in MUD-MADE and sometimes at the end of the 
word, as in RIP-RIB). Also, attention should be paid to 
both vowels and consonants.



Semantics

• Semantics is a general term that just refers to "meaning.“ 
Meaning of words, sentences and relationships.  Vocabulary 
specifically refers to the meaning of isolated words, and 
morphology specifically refers to the meaning of word parts, 
but semantics can generally be applied to the meaning of 
word parts, whole words, sentences and discourse.

• “Colourless green ideas sleep furiously”

• A child might be asked to provide a name for pictures as a 
test of expressive vocabulary, or to match spoken words 
with pictures as a test of receptive vocabulary.

• A test of semantics at the larger-than-word level may 
involve asking a child to arrange a series of pictures to 
reflect a logical sequence of events.



Syntax

• To be familiar with the structures of how words fit 
together

• It is possible to make some estimations about the 
child’s productive syntactic knowledge by listening 
to the sentences that the child forms when he or 
she is talking.

• Further, a child can be asked to identify sentences 
(spoken) that are syntactically incorrect (e.g. Jane 
and her dog the hill they climbed it.), and 
additionally, the child can be asked to restructure 
the sentence correctly.



Decoding

• The ability to recognise and process written information.

• Teachers who use oral reading as a decoding assessment need to 
pay careful attention to the child as they read, and need to be 
aware that the child may know some words because those words 
are in the child’s sight-vocabulary, and the child may know other 
words because she is guessing.

• Typically, decoding skill is measured through the child’s ability to 
read words out of context. Isolated words are presented to the 
child one at a time, and the child is asked to say the word aloud 
(this is not a vocabulary test, so children should not be expected 
to provide meanings for the word)

• Decoding is a strategy that readers can use on all words, even 
words they’ve never seen before.

• Dolch word list focus on ‘sight-words’ – not decoding!



Cipher knowledge

• To be able to read and pronounce words correctly; sound out 
words

• The best test of the child’s ability to sound out regular words is to 
ask them to name isolated (out of context) words that they are 
not familiar with. This insures that they are decoding them, and 
not just recognizing them or guessing based on contextual cues.

• Common letter-sound knowledge assessments ask a child to 
identify a letter that could represent a speech sound (e.g. Identify 
the letter that makes the /s/ sound.), or ask the child to generate 
a sound or several sounds that could be represented by a letter 
(e.g. What sound(s) do(es) the letter "S" make?).

• In some assessments of letter-sound knowledge, the letters are 
embedded in the context of words, and the child is asked to 
identify the first letter (or sometimes the vowel sound) of a 
spoken word.



Lexical knowledge

• Knowledge that enables a child to correctly recognize 
and pronounce familiar, irregular words. This refers to 
your LEXICON (dictionary in your head).

• First a child learns to sound out words; then the child 
learns that when certain words are sounded out, they 
do not make sense. As we grow, and as we are exposed 
to more and more text, we learn new irregular words.

• The child can be asked to simply read the words aloud, 
or the child could be asked to find a word from a set 
that does not belong with the others (e.g. LINT, MINT, 
PINT). Similarly, the test might ask the student to find a 
rhyme for each regular word from a set (e.g. find the 
word that rhymes with CHOIR — CHAIR, CHORE, WIRE).



Phenomene awareness

• Phoneme awareness is a specific term which is covered by the 
phonological awareness umbrella. Understand spoken words are 
made up of specific phonemes. This must be taught!

• To test phoneme awareness, one could ask the child to rhyme 
words (expressive) or to pick words that rhyme out of a set 
(receptive).

• Segmentation and blending techniques can also be used, but in a 
phoneme awareness task, the pauses would be inserted after 
each phoneme (either when the teacher segments the word or 
when the student segments the word).

• In a phoneme segmentation task, a pause is inserted after each 
phoneme (/sat/ � /s/ /a/ /t/), and in a phoneme blending task, a 
segmented word is blended together to make a whole word (/s/ 
/a/ /t/ � /sat/).



Knowledge of the alphabet principle

• Connection between sounds and symbols.

• A child’s understanding of the alphabetic principle can 
be assessed very early, even before the child can read 
or write simple words. The most direct approach is to 
ask the child to write words that you dictate — even if 
the child can not write the words accurately, her 
understanding of the alphabetic principle is revealed by 
whether or not she writes one symbol for each sound 
in the word. Or the the teacher asks the child to pick 
the word they think she is saying (and she would say 
either a very long word or a very short word; e.g. HAT 
or HIPPOPOTOMOUS.



Letter knowledge

• Typically, testing a child’s knowledge of the letters of 
the alphabet involves presenting the child with a page 
full of letters, and asking the child to name them.

• Young children who do not know the letter names yet 
can be given a pile of manipulable letters and numbers 
and symbols and asked to separate the letters from the 
numbers and symbols.

• Children that know all the letter names can be further 
tested by their ability to separate the letters into upper-
and lower-case groups, or to separate them into vowels 
and consonants.



Concepts about print

• A child’s writing is a good way to reveal their 
understanding of the mechanics of text. Even 
children that are not writing well-formed letters 
can reveal what they know about print — very 
young children who have some experience with 
text "write" starting at the top, left corner of the 
page, writing in parallel, horizontal lines from left to 
right, and from the top of the page to the bottom 
of the page.

• A teacher can also observe how the child handles a 
book, and can assess the child’s knowledge about 
how information is presented in the book.



Reading Fluency

• Becoming unglued from print
• Silent reading fluency is the area of reading that is 

taught the least. The efficient ability of silent reading is 
a crucial element for a student’s academic 
performance. A student must be able to read 
independently, silently, at the proper speed and with a 
good comprehension of his or her subject to make 
efficient progress in their studies.

• A successful student is a student who “acquired 
extensive knowledge that affects what they notice (see) 
and how they organize, represent, and interpret 
information in their environment. Such knowledge later 
“affects their abilities to remember, reason, and solve 
problems.



"There is more than one way to skin a cat.” 

– Mark Twain

• Good reading instruction is diagnostic, and good 
teachers use a variety of on-going, formative 
reading assessments to help determine the 
instructional strategies they will use with individual 
children. 

• Some approaches of assessment are better than 
others - some are more appropriate for young 
children, others more appropriate for older 
children.



WORKSHOP: 
How do we use LAB-on-line?

Visual Skills Development
Reading Comprehension
Language Comprehension
Decoding
Background Knowledge
Linguistic Knowledge
Phonology
Semantics
Syntax
Cipher Knowledge
Lexical Knowledge
Phoneme Awareness
Alphabet Principle
Letter Knowledge
Concepts about print
Reading Fluency
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support@lectorsa.com

www.lectorsa.com

http://www.lectorsa.com/

